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Abstract 

This study examines the constructivist approaches employed by secondary school teachers through 

an extensive analysis of existing literature and theoretical frameworks. Constructivism, rooted in 

the works of Piaget, Vygotsky, Bruner, and Dewey, emphasizes learner-centered education where 

students actively construct knowledge through exploration, collaboration, and reflection. The study 

adopts a descriptive and analytical methodology based entirely on secondary data drawn from 

scholarly research, policy documents, and institutional reports published between 1999 and 2024. 

Findings from the reviewed literature indicate that constructivist pedagogy enhances student 

engagement, critical thinking, and problem-solving abilities, while promoting deeper conceptual 

understanding. However, implementation remains inconsistent due to factors such as limited 

teacher training, rigid curricula, large class sizes, and examination-driven education systems. The 

study highlights the importance of continuous professional development, administrative support, 

and curriculum reform in fostering effective constructivist practices in secondary education. 

Keywords:- Constructivist pedagogy, secondary education, learner-centered teaching, teacher 

training, inquiry-based learning, classroom practices, professional development, educational 

reform. 

Introduction 

Education in the 21st century has undergone a paradigm shift from teacher-centered instruction to 

learner-centered pedagogy, emphasizing the active role of learners in constructing their own 

understanding of knowledge. Central to this shift is the constructivist approach, a philosophy of 

learning that views knowledge not as something transmitted from teacher to student, but as 

something actively constructed through interaction, experience, and reflection. The constructivist 

theory—rooted in the works of Jean Piaget, Lev Vygotsky, Jerome Bruner, and John Dewey—

asserts that learning is an active, contextualized process in which learners build upon their prior 

knowledge to make sense of new information. In contrast to traditional behaviourist or transmission 

models of education, constructivism encourages inquiry, collaboration, and critical thinking, 

making it particularly relevant to contemporary education systems that seek to nurture creativity 

and problem-solving skills. In secondary education, where students transition from basic learning to 

higher-order thinking, constructivist teaching strategies play a pivotal role in engaging learners, 

developing cognitive independence, and enhancing conceptual understanding. As global education 

systems move toward competency-based curricula and holistic assessment, constructivist 
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approaches have gained recognition as essential for fostering lifelong learning and adaptability 

among students. 

 
Constructivist approaches in secondary education manifest through a range of teaching practices 

designed to promote active learning and meaningful engagement. These include collaborative 

learning, problem-based learning (PBL), project-based learning, inquiry-based learning, and 

reflective teaching, all of which position the student as a co-constructor of knowledge. Teachers 

adopting constructivist methodologies act as facilitators rather than information providers, guiding 

students to explore, question, and connect concepts through experiential and contextual activities. 

According to Vygotsky’s social constructivism, social interaction and language play critical roles in 

learning, emphasizing the importance of peer collaboration and teacher scaffolding within the 

learner’s zone of proximal development (ZPD). Similarly, Piaget’s cognitive constructivism stresses 

that learners must engage in active discovery to assimilate and accommodate new knowledge 

structures. In practice, constructivist teachers in secondary schools employ questioning techniques, 

group discussions, hands-on projects, simulations, and the integration of technology to foster 

inquiry and participation. Studies have shown that such approaches enhance students’ motivation, 

conceptual retention, and problem-solving abilities compared to traditional didactic methods. 

Moreover, constructivist teaching aligns with contemporary educational goals such as critical 

thinking, creativity, and learner autonomy—skills that are essential for navigating complex social 

and technological environments. 

However, despite the pedagogical advantages of constructivist approaches, their implementation in 

secondary education remains inconsistent and often challenging. Several studies highlight barriers 

such as inadequate teacher training, rigid curricula, standardized testing pressures, and large 

classroom sizes that hinder constructivist practices. Teachers often struggle to shift from 

authoritative teaching roles to facilitative ones, particularly in educational contexts where rote 

learning and exam-oriented instruction are deeply entrenched. Furthermore, the effectiveness of 

constructivist pedagogy depends heavily on teachers’ understanding of constructivist principles, 

their pedagogical competence, and institutional support. Research by Brooks and Brooks (1999) 
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and Fosnot (2013) emphasizes that constructivist teaching is not merely a set of techniques but a 

philosophical stance requiring deep reflection, adaptability, and continuous professional 

development. In developing countries, resource limitations and lack of professional guidance often 

exacerbate these challenges. Therefore, understanding how secondary school teachers perceive, 

interpret, and apply constructivist approaches is essential for improving teaching quality and 

learning outcomes. This study seeks to analyse the extent to which constructivist principles are 

integrated into secondary school teaching, the challenges teachers face in implementing them, and 

the implications for teacher education and curriculum reform. The findings aim to contribute to 

educational discourse by providing insights into how constructivist pedagogy can be effectively 

contextualized and sustained within secondary education systems. 

Importance of the Study 

The increasing focus on learner-centered education has made it essential to understand how 

constructivist approaches are being adopted by teachers, particularly at the secondary school level. 

Secondary education serves as a bridge between foundational learning and higher academic or 

professional pursuits, making it a critical stage for the development of analytical and reflective 

thinking skills. Traditional teaching methods, which rely heavily on rote memorization and teacher-

led instruction, often fail to promote critical inquiry, creativity, and independent learning. 

Constructivist approaches address these limitations by positioning students as active participants in 

their own learning process, where they construct knowledge through exploration, discussion, and 

reflection. However, the successful implementation of such approaches depends on the teacher’s 

ability to design and facilitate learning experiences that connect new information to students’ prior 

knowledge and real-world contexts. The need for this study arises from the growing recognition 

that while constructivist pedagogy is widely advocated in policy and teacher education programs, 

its practical application in classrooms remains limited. There exists a gap between theoretical 

understanding and classroom execution, largely influenced by factors such as curriculum rigidity, 

lack of resources, and teachers’ preparedness to adopt new methodologies. 

Examining how secondary school teachers perceive and apply constructivist principles is essential 

to identify both the strengths and limitations within the current educational system. Teachers play a 

pivotal role in determining how learning theories are translated into practice. Research indicates 

that many teachers support the idea of active, student-centered learning but struggle to balance it 

with curriculum demands, time constraints, and assessment pressures. In many educational 

contexts, including developing countries, standardized examinations and syllabus-driven teaching 

often compel teachers to prioritize content coverage over conceptual understanding. This study is 

therefore needed to analyze the degree to which teachers internalize constructivist concepts, their 

level of pedagogical competence in applying these methods, and the institutional conditions that 

either support or hinder constructivist teaching. The findings will help uncover the challenges 

teachers face in transitioning from traditional instruction to facilitative teaching roles. Furthermore, 

identifying these gaps can assist policymakers and educational institutions in designing more 

effective teacher training programs, professional development workshops, and curriculum 

frameworks that encourage constructivist learning environments. 
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Scope of the research 

The scope of this research focuses on exploring the extent to which constructivist approaches are 

understood, accepted, and implemented by secondary school teachers within classroom settings. 

The study examines how teachers interpret constructivist learning theories and how these 

interpretations influence their instructional practices. It is concerned with identifying both the 

pedagogical strategies derived from constructivist principles—such as inquiry-based learning, 

collaborative learning, and problem-based learning—and the challenges teachers encounter in 

adopting these methods. The research aims to analyze how teacher perceptions, subject areas, 

institutional culture, and available resources affect the application of constructivist pedagogy in 

secondary education. By limiting its scope to secondary school teachers, the study acknowledges 

that this level of education requires a balance between content mastery and skill development, 

making it an appropriate context for examining the practical use of constructivist methods. 

The research draws upon existing theoretical frameworks and secondary data sources, including 

scholarly articles, government reports, and educational policy documents, to establish a 

comprehensive understanding of constructivist teaching in secondary schools. It seeks to provide a 

comparative perspective by reviewing studies conducted in different educational settings, with a 

particular focus on developing countries where curriculum constraints and examination-oriented 

systems often limit innovation in teaching. The scope also includes identifying professional 

development needs that can enhance teachers’ abilities to apply constructivist methods effectively. 

While the research emphasizes the educational and pedagogical dimensions of constructivism, it 

does not extend into specialized areas such as early childhood or higher education pedagogy. The 

findings are intended to inform teacher educators, policymakers, and school administrators about 

the practical and institutional conditions necessary for fostering constructivist learning 

environments at the secondary level. 

Literature review 

The constructivist approach to teaching and learning has its roots in a long intellectual tradition that 

emphasizes the active role of learners in creating meaning from experiences rather than passively 

receiving information. Jean Piaget’s theory of cognitive constructivism and Lev Vygotsky’s social 

constructivism serve as the two primary foundations for modern constructivist pedagogy. Piaget 

(1972) proposed that learners construct knowledge through processes of assimilation and 

accommodation, gradually forming more complex mental structures as they interact with their 

environment. Vygotsky (1978), on the other hand, emphasized the social dimension of learning, 

suggesting that knowledge is co-constructed through interaction, communication, and cultural 

mediation. His concept of the Zone of Proximal Development (ZPD) highlights the role of teachers 

and peers in scaffolding learning, allowing students to achieve higher levels of understanding 

through guided participation. Bruner (1986) further advanced constructivist thinking by 

emphasizing discovery learning, where students actively explore and manipulate information to 

develop conceptual understanding. Dewey (1938) also contributed to this movement through his 

advocacy for experiential education, asserting that meaningful learning occurs when students 

connect classroom experiences to real-life contexts. Together, these theoretical perspectives form 

the basis of constructivist approaches that have influenced educational practice globally. 
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Research on constructivist teaching in secondary education has focused on how teachers translate 

these theoretical principles into classroom practice. Brooks and Brooks (1999) identified key 

features of constructivist classrooms, including the encouragement of student inquiry, emphasis on 

conceptual understanding over rote memorization, and the teacher’s role as a facilitator rather than 

a transmitter of knowledge. Constructivist classrooms are characterized by active engagement, 

collaboration, and reflective thinking, where students are encouraged to question, hypothesize, and 

test their understanding through experiential tasks. Studies such as Jonassen (1999) and Fosnot 

(2013) have shown that constructivist-based learning environments enhance students’ ability to 

think critically and solve problems independently. In contrast, traditional teacher-centered 

approaches often limit opportunities for deep learning by focusing primarily on memorization and 

factual recall. Research by Richardson (2003) demonstrated that teachers who adopt constructivist 

approaches tend to design lessons that integrate real-world applications, promote cooperative 

learning, and adapt instruction to students’ prior knowledge and interests. This flexibility in 

teaching aligns with 21st-century educational goals, which emphasize the development of 

creativity, communication, and analytical skills. 

Several studies have explored how secondary school teachers understand and apply constructivist 

principles in different contexts. Windschitl (2002) found that while many teachers express positive 

attitudes toward constructivist learning, their classroom practices often remain traditional due to 

curriculum demands and assessment pressures. Teachers frequently face challenges in reconciling 

constructivist ideals with institutional expectations, particularly in systems that prioritize 

standardized testing. In developing countries, where education systems are often exam-oriented, the 

shift toward constructivist pedagogy is even more difficult. Studies in India (Kumar & Rehman, 

2013) and Nigeria (Akinyemi, 2014) have revealed that teachers recognize the value of 

constructivist methods but lack adequate training and resources to implement them effectively. 

Limited access to technology, large class sizes, and rigid curricula restrict opportunities for 

experimentation and learner-centered instruction. Furthermore, many teachers receive pre-service 

and in-service training that emphasizes content mastery rather than pedagogical innovation, leading 

to superficial understanding of constructivist principles. This gap between theoretical knowledge 

and classroom practice remains a persistent challenge across educational systems. 
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Teacher beliefs and attitudes play a crucial role in determining the adoption of constructivist 

approaches. Pajares (1992) noted that teachers’ beliefs about teaching and learning are often deeply 

ingrained and can either facilitate or hinder pedagogical change. Research by Tondeur et al. (2008) 

found that teachers who believe in student-centered learning are more likely to integrate technology 

and collaborative methods into their teaching. Conversely, teachers with strong traditional beliefs 

tend to resist constructivist strategies, perceiving them as time-consuming or incompatible with 

examination goals. Empirical evidence from Ertmer and Ottenbreit-Leftwich (2010) indicates that 

even when teachers acknowledge the value of constructivist learning, they often revert to didactic 

instruction due to external constraints such as time limitations and curricular expectations. Hence, 

transforming classroom practices requires not only training but also a shift in underlying 

pedagogical beliefs, supported by administrative and institutional change. 

Professional development and teacher education are central to successful constructivist 

implementation. Darling-Hammond et al. (2009) emphasized that ongoing professional learning 

enables teachers to experiment with new instructional strategies and reflect on their effectiveness. 

Effective training programs focus on modeling constructivist methods, allowing teachers to 

experience inquiry-based learning firsthand. Studies by Taber (2011) and Kim (2015) suggest that 

teachers who undergo constructivist-oriented professional development demonstrate greater 

confidence in facilitating student-led activities and using formative assessment to guide learning. In 

addition, school leadership plays an important role in fostering a supportive culture that values 

innovation, collaboration, and continuous improvement. When administrators provide autonomy 

and encourage reflective practice, teachers are more likely to adopt learner-centered approaches. 

The integration of technology has further expanded the scope of constructivist pedagogy in 

secondary education. Jonassen, Peck, and Wilson (1999) described how digital tools can serve as 

cognitive scaffolds, enabling students to explore, simulate, and visualize complex concepts. 

Constructivist learning environments supported by technology—such as virtual labs, online 

collaboration platforms, and interactive simulations—allow for personalized and experiential 

learning experiences. Research by Belland (2009) and O’Donnell (2012) indicates that technology-

enhanced constructivist classrooms promote higher engagement and deeper conceptual 
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understanding. However, equitable access to technological resources and digital literacy among 

teachers remain significant challenges in many schools, especially in developing regions. Without 

adequate infrastructure and support, technology cannot fully realize its potential as a constructivist 

tool. 

Despite substantial evidence supporting the benefits of constructivist teaching, scholars continue to 

debate its implementation challenges. Kirschner, Sweller, and Clark (2006) criticized minimal 

guidance models of constructivist instruction, arguing that novice learners may struggle without 

sufficient structure. However, proponents of guided constructivism, such as Hmelo-Silver, Duncan, 

and Chinn (2007), contend that well-designed scaffolding ensures both engagement and 

understanding. This ongoing debate reflects the need for balanced instructional designs that 

combine learner autonomy with appropriate teacher support. The literature thus suggests that 

constructivist pedagogy, when applied thoughtfully and contextually, can transform secondary 

education by promoting meaningful, active, and reflective learning experiences. However, 

achieving this transformation requires systemic support, teacher empowerment, and sustained 

professional development to bridge the gap between theory and practice. 

Methodology 

The present study is based entirely on secondary data and adopts a descriptive and analytical 

research design to explore constructivist approaches among secondary school teachers. Since the 

study does not involve the collection of primary data, it relies on existing academic literature, 

government reports, educational policy documents, and institutional studies that examine the 

application of constructivist pedagogy in secondary education. The methodology focuses on 

synthesizing and analyzing previous research to identify prevailing trends, conceptual frameworks, 

practical challenges, and the effectiveness of constructivist methods in classroom settings. Data 

were gathered from reputable sources such as peer-reviewed journals, educational research 

databases (Google Scholar, ERIC, JSTOR, Scopus), and publications from organizations including 

UNESCO, UNICEF, and national education boards. The time frame for reviewed literature ranged 

mainly from 1999 to 2024 to capture both foundational theories and contemporary practices related 

to constructivist teaching. The inclusion criteria emphasized studies that discussed constructivist 

learning theories, teaching strategies, teacher perceptions, and policy implementations in secondary 

education, while studies focusing on early childhood or higher education were excluded to maintain 

focus on the target population. 

The collected data were analyzed using a thematic review method. This approach involved 

categorizing the literature into key thematic areas such as constructivist theory and foundations, 

teacher beliefs and perceptions, classroom practices, professional development, technological 

integration, and contextual challenges. Thematic analysis enabled the identification of recurring 

patterns, contradictions, and emerging trends across different educational contexts. The 

methodology also involved a comparative analysis of studies conducted in both developed and 

developing countries to highlight how socio-economic and institutional factors influence the 

adoption of constructivist teaching. Each theme was examined to determine how theoretical 

understanding translates into practical application in secondary classrooms. The study further 

evaluated existing policy initiatives and teacher training programs to understand their role in 

promoting constructivist pedagogy. This methodological approach allowed for an in-depth and 
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critical examination of the literature, providing a comprehensive understanding of how 

constructivist approaches are interpreted, implemented, and sustained within secondary education 

systems. The emphasis on secondary sources ensures that the study reflects a wide range of 

perspectives and provides an evidence-based synthesis that can inform future empirical research 

and educational policy development. 

Results and Discussion 

The review of existing literature reveals a consistent and growing recognition of constructivist 

approaches as an effective pedagogical framework in secondary education. Studies across different 

contexts show that teachers who adopt constructivist principles are more likely to engage students 

in meaningful learning experiences that promote critical thinking, collaboration, and problem-

solving. Research findings indicate that constructivist classrooms are characterized by active 

participation, inquiry-based learning, and reflection, where students are encouraged to question, 

explore, and connect new ideas to their existing knowledge. However, despite the theoretical 

acceptance of constructivist teaching, the practical application in secondary schools remains partial 

and inconsistent. Many teachers continue to rely on traditional lecture-based methods due to 

institutional constraints, curriculum requirements, and examination pressures. Brooks and Brooks 

(1999) and Windschitl (2002) both observed that while teachers may verbally support constructivist 

ideals, their classroom practices often fail to reflect these principles fully. The discrepancy between 

teachers’ beliefs and their instructional behaviors underscores the need for systemic change in 

educational policies and professional development programs. 

A major finding from the literature is that teachers’ understanding of constructivist theory directly 

influences their classroom implementation. Teachers with strong pedagogical knowledge and a 

clear grasp of constructivist concepts tend to design lessons that are student-centered, incorporating 

group activities, problem-solving tasks, and discussions. Richardson (2003) and Fosnot (2013) 

found that such teachers facilitate learning environments where students construct their own 

meaning through exploration and collaboration. In contrast, teachers with limited theoretical 

grounding often equate constructivism with simple group work or project activities, without 

engaging students in deeper cognitive processes such as reflection and conceptual restructuring. 

This superficial application limits the transformative potential of constructivist pedagogy. Studies 

by Pajares (1992) and Ertmer and Ottenbreit-Leftwich (2010) confirm that teachers’ beliefs about 

learning are often deeply rooted in their prior experiences as students, which makes pedagogical 

change challenging. Consequently, shifting from a teacher-centered to a learner-centered paradigm 

requires not only professional training but also a reorientation of beliefs about knowledge, learning, 

and the teacher’s role in the classroom. 

Study / 

Source 

Country / 

Context 

Research 

Focus 

Method 

Used (as per 

source) 

Key Findings / 

Outcomes 

Implications 

for Secondary 

Teaching 

Brooks & 

Brooks 

(1999) 

United States Characteristics 

of 

constructivist 

classrooms 

Qualitative 

review 

Teachers act as 

facilitators, 

promoting 

student inquiry 

Encourages 

learner 

autonomy and 

deeper 
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and reflective 

thinking. 

conceptual 

understanding. 

Windschitl 

(2002) 

United States Teachers’ 

interpretation 

of 

constructivism 

Mixed-

method 

review 

Teachers 

understand 

constructivism 

but face 

difficulty 

translating it into 

practice due to 

curricular 

rigidity. 

Professional 

support and 

curriculum 

flexibility are 

essential for 

authentic 

constructivist 

practice. 

Kumar & 

Rehman 

(2013) 

India Barriers to 

adopting 

constructivist 

pedagogy 

Survey and 

literature 

analysis 

Teachers 

acknowledge 

constructivism’s 

benefits but cite 

large class sizes, 

limited 

resources, and 

exam pressures 

as barriers. 

Calls for 

systemic 

reforms and 

teacher 

empowerment 

to promote 

learner-

centered 

methods. 

Richardson 

(2003) 

United States Teacher beliefs 

and classroom 

implementation 

Empirical 

synthesis 

Teachers’ beliefs 

strongly 

influence the 

adoption of 

constructivist 

strategies. 

Teacher 

education must 

address belief 

systems, not 

only teaching 

techniques. 

Akinyemi 

(2014) 

Nigeria Constraints in 

implementing 

constructivist 

strategies 

Descriptive 

survey 

Limited material 

resources and 

examination-

centered 

education hinder 

application. 

Highlights the 

need for 

infrastructure 

and policy 

support in 

African 

contexts. 

Fosnot 

(2013) 

Global Theoretical 

foundations of 

constructivist 

learning 

Conceptual 

review 

Learning is an 

active process of 

meaning-

making; teachers 

should guide 

discovery rather 

than transmit 

facts. 

Reinforces 

constructivism 

as a 

philosophical 

framework for 

modern 

pedagogy. 
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Darling-

Hammond 

et al. 

(2009) 

International 

(Comparative) 

Role of 

professional 

development in 

pedagogy 

Longitudinal 

study review 

Continuous 

teacher training 

enhances 

innovation and 

reflective 

practice. 

Sustained 

professional 

development 

programs 

improve 

constructivist 

application. 

Taber 

(2011) 

United 

Kingdom 

Constructivism 

in science 

education 

Analytical 

synthesis 

Inquiry-based 

learning 

improves 

conceptual 

understanding in 

science. 

Demonstrates 

the 

effectiveness 

of 

constructivist 

principles in 

secondary 

science 

teaching. 

Kim 

(2015) 

South Korea Constructivism 

and teacher 

readiness 

Case study Teachers trained 

in constructivist 

learning design 

show higher 

classroom 

innovation. 

Highlights the 

importance of 

integrating 

constructivism 

into teacher 

education 

curricula. 

Ertmer & 

Ottenbreit-

Leftwich 

(2010) 

United States Teacher beliefs 

and technology 

integration 

Mixed-

methods 

review 

Teachers’ 

pedagogical 

beliefs determine 

how technology 

supports 

constructivist 

learning. 

Advocates 

linking digital 

training with 

constructivist 

philosophy. 

Belland 

(2009) 

United States Technology as 

a scaffold for 

constructivist 

learning 

Experimental 

review 

Digital tools 

enhance inquiry 

and problem-

solving when 

aligned with 

constructivist 

design. 

Encourages 

technology-

based 

constructivist 

strategies in 

secondary 

classrooms. 

 

The results also highlight that contextual and institutional factors play a significant role in shaping 

the adoption of constructivist approaches. In education systems that emphasize standardized testing 

and rigid curricula, teachers often feel constrained by time and accountability measures, which 
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discourage experimentation with innovative teaching methods. Windschitl (2002) and Kumar and 

Rehman (2013) noted that in many developing countries, large class sizes, limited instructional 

materials, and lack of administrative support hinder the implementation of constructivist pedagogy. 

Teachers in such contexts often face a conflict between meeting examination expectations and 

fostering deeper understanding through inquiry-based learning. This structural tension results in a 

partial adoption of constructivist principles, where teachers may incorporate some interactive 

techniques without fundamentally transforming the learning process. Moreover, the absence of 

continuous professional development and reflective practice opportunities limits teachers’ capacity 

to sustain constructivist teaching in the long term. 

Conclusion 

The review of existing literature and analysis of secondary data indicate that constructivist 

approaches have become a central focus in contemporary educational discourse, particularly in the 

context of secondary education. Constructivism promotes a shift from traditional teacher-centered 

models to learner-centered practices that encourage critical thinking, inquiry, collaboration, and 

problem-solving. The study reveals that when effectively implemented, constructivist pedagogy 

fosters deeper conceptual understanding, enhances student motivation, and develops essential 21st-

century skills such as creativity, communication, and independent learning. However, despite the 

theoretical endorsement of constructivism, its practical application in secondary schools remains 

inconsistent. Many teachers face significant barriers, including curriculum rigidity, examination 

pressures, inadequate professional training, and limited institutional support. These constraints 

prevent the full realization of constructivist teaching, resulting in partial or superficial adoption of 

learner-centered practices. 

The findings also highlight that teachers’ beliefs and pedagogical competence play a decisive role 

in determining how constructivist principles are applied in classrooms. Teachers who possess a 

sound understanding of constructivist theory and receive proper training are more likely to design 

learning experiences that engage students actively and meaningfully. Continuous professional 

development, reflective teaching, and supportive school leadership are essential factors in 

sustaining constructivist approaches. Additionally, the integration of technology has opened new 

opportunities for constructivist learning, allowing for more interactive and experiential education. 

However, disparities in access and digital literacy continue to limit its potential in many educational 

settings. Overall, the study concludes that achieving effective constructivist teaching in secondary 

education requires a systemic approach that combines teacher empowerment, curriculum reform, 

institutional flexibility, and policy support. Constructivism should not be viewed merely as a set of 

instructional techniques but as a holistic educational philosophy that transforms the roles of both 

teachers and learners. Strengthening the application of constructivist approaches will contribute 

significantly to improving educational quality, promoting learner autonomy, and preparing students 

to meet the intellectual and social demands of a rapidly changing world. 
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